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Eloisa Pilati

Active Linguistic Learning and Gramaticoteca  - changing theoretical and methodological ways of teaching grammar 


This session presents Active Linguistic Learning-Gramaticoteca approach (Pilati, 2017, 2020, 2024). Rooted in a formalist view of grammar, this approach offers an accessible perspective on the generative linguistic system and involves the construction and use of concrete, manipulable materials to facilitate active grammar learning. Active Linguistic Learning is inspired by the idea, grounded in Generative Theory, that the grammars of natural languages are “a finite generative system that determines an unlimited set of hierarchically structured expressions of thought.” It brings key concepts of generative and formalist thinking into basic education. A clear example of this is how the fundamental properties of sentence formation are adapted for classroom use. For instance, students explore the relationship between verbs and their arguments through puzzles that engage their tacit linguistic knowledge, and it also shows relationships between syntax, semantics, reading and writing abilities.

Pilati, Eloisa. Linguística, gramática e aprendizagem ativa. Campinas: Pontes, 2017.

Pilati, Eloisa. Aprendizagem Linguística Ativa: da teoria à Gramaticoteca. Campinas: Pontes, 2024.

Eloisa Pilati is associate Professor at the Department of Linguistics and Portuguese Language, Institute of Letters, University of Brasília (UnB). She completed a postdoctoral fellowship at MIT (Massachusetts Institute of Technology) in 2015, under the supervision of Professor Shigeru Miyagawa, and was a visiting professor at Universidade Nova de Lisboa (2020) and Università degli Studi di Perugia, Italy (2023). She served as Director of Undergraduate Teacher Education Programs at UnB (2020-2024) and currently coordinates the Research Group on Education and Language Teaching (Relate) and the Gramaticoteca Brasil Research Network. She is also the coordinator of the professional master's program ProfLetras at UnB (2025-).




Thomas Hammond & Clara Wright

Title Linguistic theories and grammar teaching: Two applications
 
Abstract This talk discusses how insights from linguistic theory can inform and enhance second language (L2) grammar pedagogy. Although linguistically informed approaches to teaching exist (e.g., Rankin & Whong, 2020), grammar instruction is often perceived by language practitioners and learners alike as a set of metalinguistic ‘rules’ to be learned and applied. In order to move forward, we argue that two major linguistic frameworks, generative and usage-based, can offer complementary contributions to improving grammar instruction- despite their traditional incompatibility and limited engagement with language pedagogy (e.g., Trotzke, 2023). Generative approaches, grounded in formal linguistic theory, are well-equipped to identify areas of grammar likely to pose challenges for learners, thereby identifying what properties to manipulate and enhance in classroom input. Usage-based models, which emphasise frequency, analogy and schematisation, can then provide insights into how teachers can encourage learners to engage with these properties in the classroom to overcome predicted challenges. We illustrate how this synergy can be applied through two diverse studies: a teaching intervention focussing on instruction of L2 English inflectional morphology (Alhussaini & Wright, 2024) and a corpus-based study focussing on the acquisition of L2 French question word order (Hammond & Gil, 2023a). As well as offering suggestions for the enhancement of L2 grammar teaching in instructed settings, this paper also hopes to encourage more dialogue across traditionally distinct theoretical linguistic frameworks and contribute towards closing the gap between linguistic research and classroom practice. 
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Tom Hammond is Lecturer in Language Education/TESOL at the School of Education, University of Leeds. His research investigates the extent to which theoretical linguistic frameworks can be applied to account for language learning patterns and language teaching choices.
 
Clare Wright is Professor of Linguistics and Language Teaching at the School of English, University of Leeds. Her research investigates the interfaces between linguistic, cognitive and pedagogic factors in second language acquisition, particularly in relation to language development and fluency during Study Abroad.



Julio William Curvelo Barbosa
Linguistics-based teaching is not teaching Linguistics: towards metacognitive approaches for grammar teaching in the Brazilian educational context. 					
This talk attempts to highlight to the discussion of the incorporation of scientific knowledge into grammar teaching. Based on the context of Brazil’s Basic Education, three fundamental questions are addressed: (i) low scores under national and international evaluation along the last decades, despite relegating grammar teaching to support of teaching textual abilities; (ii) a lack of theoretical background support for teachers, both in oOicial documents and available materials; (iii) the unspoken relying on prescriptive/traditional grammar, despite its alleged exclusion from students formation. From these three points, the main goal is to contrast two alternatives of incorporating the advancements of Theoretical Linguistics. A first approach, here called “Linguistics first” (cf. Larson, 2009), puts theoretical knowledge for students on the foreground, with grammatical knowledge being a side-eOect of a technical mastering of the framework’s instruments. The second approach, deemed more desirable, prioritizes the student’s (innate) previous knowledge, relying on the didactic/technical transpositional by the teachers, while focusing on metacognitive-based tasks and content progression. From a comparison between these two approaches, it is shown that a metacognitive-based approach is the more fitting option, at least for Brazil’s educational context. Evidence is presented for incorporating historical, epistemological and theoretical contextualization into teaching formation, yielding promising results for students’ reading and writing skills, still accounting for sociolinguistic variation and integration to text-based activities. 
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Linguistics B.A., M.Sc. and Ph.D. from the University of São Paulo, Adjunct Professor at the State University of Paraná. Works on Nanosyntax and grammar teaching. Member of the Research on Language Teaching and Education, and coordinator of the committee for Linguistics in Basic Education at the Brazilian Linguistics Association (Abralin).




Thayse Letícia Ferreira
The place of Semantics in Basic Education: theory and practice
 
Semantics plays a central role in developing reading and writing skills, as it engages the human capacity to produce and interpret meaning. Accordingly, the educational system should foster students’ interpretive and expressive competences throughout Basic Education. Despite this importance, the study of meaning remains largely absent from curricular guidelines and pedagogical practices. This gap may result from the lack of a clearly articulated framework for semantic knowledge specifically oriented toward language teaching in schools. This study aims to address this gap by proposing a conceptual foundation for teaching semantics in the classroom, grounded in the theoretical principles of Active Linguistic Learning (Pilati, 2017, 2021, 2024). It assumes that a coherent conceptual basis supports the organization of linguistic thinking and enables students to attain higher proficiency in linguistic analysis, reading, and text production (Pilati, 2021). The proposed framework is structured into three domains: signification, categorization, and referentiation, organized in increasing order of complexity. Each domain comprises key concepts and phenomena directly connected to the reading and writing skills defined by the National Common Curricular Base (BNCC) (Brazil, 2018). The talk is organized in two parts: first, a theoretical presentation of these semantic domains and their interrelations; second, a discussion of workshops designed to apply this framework in elementary education, highlighting practical strategies for developing students’ awareness of meaning-making processes. By articulating theory and practice, the proposal aims to advance the teaching of semantics and to strengthen linguistic competences within Basic Education.
Thayse Letícia Ferreira holds a PhD in Linguistics from the Federal University of São Carlos (UFSCar, 2021) and is currently a postdoctoral researcher at the Federal University of Paraná (UFPR) with a PIPD/CAPES fellowship. Her research focuses on the syntax–semantics interface, nanosyntax, and their implications for Portuguese language teaching.




Marcus Maia 
Eye tracking Syntax in Language Education
The present communication reports and discusses the use of eye tracking qualitative data in reading workshops in a middle school and in Generative Syntax and Sentence Processing courses at the undergraduate and graduate levels. Both endeavors take the sentential level as the proper object to be metacognitively explored in language education in order to develop innate science forming capacity and knowledge of language. In both projects, non-discrepant qualitative eye tracking data collected and quantitatively analyzed in psycholinguistic studies carried out in Lapex (Experimental Psycholinguistics Laboratory of the Federal University of Rio de Janeiro) were displayed to students as a point of departure, triggering discussions. Classes would generally start with the display of videos showing eye tracking data, such as gaze plots and heatmaps from several studies in Psycholinguistics and Experimental Syntax that we had already developed in our laboratory. The videos usually triggered discussions with students about linguistic and psycholinguistic issues, such as the reading of sentences for gist, garden-path sentences, syntactic and semantic anomalies, the filled-gap effect, island effects, direct and indirect cause, and recursive constructions, among other topics. Active, problem-solving based methodologies were employed with the objective of stimulating student participation. The communication also discusses the importance of developing full literacy, epistemic vigilance and intellectual self-defense in an infodemic world.
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Marcus Maia is PhD in Linguistics (Psycholinguistics), University of Southern California (1989 -1994), studying the processing of null objects in Brazilian Portuguese and Romance languages through experimental techniques such as Self Paced Reading, Priming, speeded grammaticality judgment. I was a visiting scholar at the City University of New York (2003-2004), University of Lisbon (2010), University of Massachusetts, Amherst (2012), University of Toronto (2015), Massey University, New Zealand (2017). Full Professor of Linguistics at the Federal University of Rio de Janeiro and researcher with the Ministry of Science and Technology (CNPq/Brazil).


Ana Carolina de Castro 
Active Language Learning and the Development of Technologies for Linguistic Assessment: The PREVIA Platform
Abstract: This session presents the PREVIA Platform (Pilati, Castro & Veneziano, 2025 no prelo), a digital environment developed for monitoring linguistic learning processes through experimental and pedagogical procedures. PREVIA integrates the Active Language Learning (ALA) approach (Pilati, 2017; 2024) with systematic, evidence-based assessment methods grounded in Psycholinguistics and Education. Developed from the “Protocol for the Visibility of Learning” (PREVIA Protocol) (Pilati, Lourenço-Gomes & Castro, 2022), the platform aims to make the learning process visible, allowing for the diagnosis and monitoring of the progressive development of linguistic skills. PREVIA offers a structured design composed of baseline, pre-test, and post-test stages, aimed at evaluating learning progress. Through the integration of quantitative and qualitative variables, the platform analyzes parameters related to categorical responses in linguistic analysis and reading activities, as well as task execution time, providing a more comprehensive view of the linguistic learning process. For teachers, PREVIA provides: 1) Standardized linguistic assessment instruments; 2) Quantitative and qualitative reports on student performance; 3) Pedagogical support for implementing ALA in grammar instruction. The session will combine a brief theoretical introduction with a practical demonstration of the platform, followed by a discussion on classroom applications and current research developments.
Ana Carolina de Castro Rodrigues is a PhD student in Linguistics at the University of Brasília (UnB) and a teacher at SEEDF. She researches interinstitutional projects (UnB/FAP-DF/SEEDF) focused on innovation in language teaching and assessment. Her work connects Experimental Psycholinguistics, Active Language Learning, and educational software development for linguistic assessment.










Silvia Rodrigues

The concept of standard in perspective: the impact on the teaching of Portuguese
Many studies argue that Portuguese should be identified as a pluricentric language (Clyne, 1992). In these views, one topic is especially intriguing: the concept of standard. Indeed, the search for norm-setting centers of Portuguese (in Brazil or in any other country where Portuguese is spoken) is supported by a view of standard which does not admit internal variability. In other words, standardization is usually opposed to heterogeneity. Considering several linguistic studies, it seems commonplace to refer to Brazilian Portuguese with well-defined features that differentiate it from the Portuguese used in Portugal, for example. However, given pedagogical purposes (contexts of L1 or L2), how could a single Brazilian Portuguese, even in the diversity of written texts, be effectively characterized? In other words, which Brazilian Portuguese standard can we speak about? Based on sociolinguistic descriptions of grammatical structures in texts written in newspapers (Vieira and Lima, 2019; Vieira and Lima, 2025; Brandão and Vieira, 2025) – especially those provided by the Pró-norma Plural Project studies –, this paper proposes that the concept of standard, even considering prescriptive guidelines, can accommodate linguistic heterogeneity and flexibility. Scientific and pedagogical experiences with activities applied in Brazilian classrooms can support this proposal. Sociolinguistic descriptions of syntactic phenomena, considering a continuum of text genres, can show that standard/norm is plural. It seems to be that denying this assumption has to do with a colonialist perspective of teaching, according to which there would be a uniform standard to be applied in all contexts.
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Silvia Rodrigues is an Associate Professor at the Federal University of Rio de Janeiro (UFRJ). Her research focuses on Sociolinguistics, Dialectology, and grammar teaching in Portuguese. She coordinates national and international projects, including Pró-norma Plural and 21-ALFAL, and develops linguistic corpora such as Corporaport and Corpus Pró-norma Plural. A CNPq Research Productivity Fellow and FAPERJ awardee, she has extensive publications on linguistic variation, standardization, and grammar in education.


Lanuza Lima

Title The Sociolinguistic Approach to the Teaching of Brazilian Portuguese: Morphosyntactic Variation in the Classroom.

Abstract Language, as a social instrument of communication and simultaneously a cultural product and process, is inherently heterogeneous and variable (Cardoso, 1994). Building on this premise, particularly as developed by variationist sociolinguistics (Labov, 2008 [1972]), this paper examines the Brazilian linguistic reality, characterized by the coexistence of distinct norms and sociolinguistic polarities. Within this context, Brazilian Portuguese can be understood as a plural and polarized linguistic system comprising two main subsystems: the standard variety, typically associated with educated and economically privileged groups, and the popular variety, predominant among the majority of the population, who often lack access to formal education and financial resources. In educational contexts, the dominance of the standard norm frequently generates linguistic insecurity among speakers. At the morphosyntactic level, this phenomenon becomes evident in the persistent difficulties exhibited by high school students in mastering prestigious grammatical features, such as subject–verb agreement. Therefore, this paper advocates for a grammar teaching approach that recognizes students’ linguistic competence, incorporates relevant social factors, and fosters more contextualized and meaningful learning experiences.
Keywords: sociolinguistics, language variation, Brazilian Portuguese, linguistic insecurity, grammar teaching

Lanuza Lima is a Professor and Researcher at the Federal Institute of Education, Science, and Technology of Bahia (IFBA). She teaches Portuguese language, Literature, Scientific Methodology, and academic writing in classes for High School and undergraduate courses. Her research interests focus on Brazilian popular Portuguese, sociolinguistics, morphosyntactic variation, and Portuguese teaching.




Judith Eberharter
Title Dialects in German as a Foreign Language (DaF) Teaching: Application and (Language) Political Considerations
Abstract This workshop explores the role of dialects in the teaching of German as a foreign language, combining linguistic foundations with practical classroom applications. We begin by examining dialects from a linguistic perspective, focusing on their classification and distribution within the German-speaking world. This overview will help participants understand the diversity and complexity of regional varieties and their place within the broader context of the German language. In the second part, we shift to hands-on activities. Participants will be able to discuss examples of dialect usage drawn from pop culture and media—such as music, film, and social media—to develop creative and engaging lesson plans. These materials offer authentic insights into how dialects function in everyday communication and cultural expression. We will then view selected excerpts from a short film that addresses the relationship between dialect and identity. This will serve as a springboard for discussion on how dialects shape personal and regional identity and how these themes can be integrated into language instruction. The workshop concludes with a reflective session, encouraging participants to examine their own language attitudes and linguistic biographies. This final step aims to foster greater awareness of how personal experiences with language influence teaching practices and learner engagement.
Judith Eberharter is a lecturer in German language and Austrian culture at the University of Leeds. Her research and teaching focus on sociolinguistics, dialects, and cultural identity. She integrates media and pop culture into language pedagogy to foster engagement and critical reflection in German as a Foreign Language (DaF) education. 




Sávio Siqueira
Rethinking grammar teaching in EFL classrooms: Insights from an ELF-aware perspective
 
Abstract
The growing recognition of English as a Lingua Franca (ELF) has challenged traditional premises in English as a Foreign Language (EFL) classrooms (Jenkins, 2007; Seidlhofer, 2011; Woodman, 2019, etc.), including grammar teaching (Ranta, 2017). From an ELF perspective, grammatical correctness is no longer viewed as strict conformity to NS norms, but as a resource for achieving effective, intelligible, and contextually appropriate communication among English users from different linguacultural backgrounds. In this brief presentation, I seek to explore how grammar instruction can be reconceptualized in light of ELF principles, emphasizing communicative flexibility, mutual understanding, and awareness of linguistic variation. The discussion addresses the pedagogical implications of shifting from a prescriptive model of grammar teaching, focused on error correction and accuracy, towards a more descriptive orientation that prioritizes meaning negotiation and communicative success. Taking the Brazilian ELT context as a point of departure, where EFL orientations still predominate, I argue not for a model of ELF against EFL, but ELF with EFL (Siqueira, 2020), that is, a balanced approach that can integrate form-focused instruction with opportunities for authentic language use, reflection, and learner autonomy. Finally, I highlight the importance of teacher education in fostering critical awareness of the global spread of English and the sociolinguistic realities of ELF communication. At the same time, I reinforce the idea that teaching grammar from an ELF perspective encourages learners to view grammar as a dynamic and adaptive system rather than a fixed set of rules, thus preparing them to use English confidently and appropriately in international contexts (Sifakis, 2019).
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